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PROJECT OVERVIEW

1.1. General Information

Project Title: Rural and Remote Teacher Education Program: An innovative hybrid
approach
Principal Investigator: Leyton Schnellert
Report Submitted By: Leyton Schnellert & Terry Taylor
Project Initiation Date: April 1, 2023 Project Completion Date: July 31, 2025
Project Type: Large Transformation
J Small Innovation
[J UDL Fellows Program
Hybrid and Multi-access Course Redesign Project
LI Other: [please specify]

1.2. Project Focus Areas — Please select all the areas that describe your project.

Curriculum (e.g., program

Resource development (e.g., learning materials, development/implementation, learning

media) communities

Infrastructure development (e.g., management Student experience outside the classroom (e.g.,
tools, repositories, learning spaces) wellbeing, social inclusion)

[ Experiential and work-integrated learning (e.g.,

Pedagogies for student learning and/or co-op, community service learning)
engagement (e.g., active learning)

Indigenous-focused curricula and ways of knowing
O Innovative assessments (e.g., two-stage exams,

student peer-assessment) Diversity and inclusion in teaching and learning

contexts
Teaching roles and training (e.g., teaching practice

development, TA roles) Open educational resources

L1 Other: [please specify]
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Designed and created

video resources as
pedagogical “objects”;
that is, video exemplars
shot in situ including in
rural classrooms, on
themes relevant to
B.Ed. courses (e.g.,
classroom assessment,
universal design for
learning, disability
justice, place-based
math, culturally
sustaining pedagogy).

The videos we created
were filmed in rural and
remote classrooms
across BC. We included
Indigenous student and
teacher voices

whenever possible.

Final Project Summary — What did you do/change with this project? Explain how the project
contributed toward the enhancement of teaching and learning for UBC students.

Teacher candidates saw a strength-based rural
perspective. This affirmed their own lived
experience and disrupted deficit narratives
dominant in education.

The wider benefit beyond the RRED cohort is
that students in the larger B.Ed. program
encounter(ed) rural voices and rural cultural
wealth.

Teacher candidates engage(d) with examples of
how contentious issues in rural pedagogy are
taking up in a variety of rural classrooms (multi-
age teaching, inclusion, culturally responsive
pedagogies)




Held affinity and sharing
circles with teacher
candidates, faculty,
graduate students, and
teachers to identify
aspects of the LMS
(Canvas and course
design) to increase
accessibility and cultural
responsiveness.

With the cohort,
developed design
principles to be applied
to Canvas, course
syllabi, and resources
(both online and in
person).

Created a Canvas course
template that is being
consistently used across
all RRED courses.
Consistent navigation
panes in LMS menu.

Created visual syllabus
to increase accessibility.

Used a consistent
“read”, “watch”, “listen”
in the Canvas course
template format to
expand inclusion and
use of multi-modalities
in courses.

Teacher candidates from equity-deserving
groups participated in affinity circles that
affirmed their identities and lived experience
and bolstered their capacity to share feedback
related to what would benefit them in the
design of online and in-person learning
experiences.

Co-creation was an important contributor to
student sense of belonging and well-being.

See research data for Q1 on co-creation
presentation for themes and key quotes at
https://www.youtube.com/watch?v=x5hZhnG
M rQ

Enhanced student experience and accessibility
for students with diverse learning needs.

Designed courses to respond to student
feedback about the need for visual and multi-
modal synthesized information.

Addressed learner diversity creating equitable
learning opportunities for teacher candidates.

What we did

How this contributed toward enhancement of
teaching and learning for UBC students

We used a “comet”
model for the program,
meaning that the
program began with an
in-person, 4-week
summer institute before

Students built relationships with core faculty
they worked with throughout the program and
each other and developed a sense of collective
wellbeing that was sustaining throughout the
online courses.




September — June
online coursework from
students’ home
communities.

We identified three
courses that would be
foundational for teacher
candidates and 5 cross-
cutting themes that
were then applied to
the entire 60 credit
program: place- and
Land-based learning;
Indigeneity; equity,
diversity, inclusion and
pedagogy; school and
society; teacher inquiry.

The 5 courses in the first
two semesters took up
the following
pedagogies: inquiry
learning; Indigenous
storywork; place- and
Land-based learning;
critical pedagogy;
cooperative learning;
interdisciplinary and
transdisciplinary
learning; culturally
responsive and
sustaining pedagogies;
anti-racist and anti-
oppressive pedagogies;
community building;
social-emotional
learning; and critical
literacy.

A foundational
pedagogical structure
we incorporated is the
pedagogical stance

By starting with Inquiry (EDUC 450), Indigenous
Education in Canada (EDUC 440), and School
and Society (EDST 401), teacher candidates
built a schema as educators grounded in
Indigenous epistemologies, critical theory, and
inquiry as a core professional responsibility.
Starting the program with EDUC 440 and EDST
401 required students to engage with and
consider Standard 9 of the BC Teaching
Standards and the role of truth and
reconciliation. It also required them to consider
personal and professional privilege in
education, teaching, and how this impacts
learning. Starting with EDST 401 enabled
students to consider the structural elements of
education and how they impact students,
teachers, schools, and society.

These pedagogies are all inclusive and equity-
oriented. Students reported that they learned
about themselves as they developed their
teacher identity, and also learned how to
respectfully engage with those from different
cultural, ideological, and contextual
backgrounds. They learned about Indigenous
pedagogies and protocols regarding how to
seek permission to apply them in rural
communities.

Teacher candidates reported that the
pedagogical stance framework offered them
iterative opportunities to identify significant
learning, unlearning, and relearning making
connections between courses, semesters, and
their growing identity and practice. In their
semi-structured interviews, they shared that
the pedagogical stance continues to influence
their teaching philosophy.




completed at the end of
each semester which
culminates in a capstone
presentation at the end
of the program.

Focus Area

Teaching roles and
training

What we did

How this contributed toward enhancement of
teaching and learning for UBC students

Instructors participated
in affinity circles and
sharing circles as part of
the redesign process.
Instructors who are
members of equity-
deserving groups had
the opportunity to
generate ideas with
faculty, instructors,
graduate students, and
teacher candidates from
their communities.

Undergrad students
supported classes as
TAs, contributed to
course redesign affinity
and sharing circles, and
as part of the TLEF
research team. With
LDDI Instructional
Designer and RRED lead
faculty, they also
supported course
redesign in Canvas,
created a YouTube
channel, and captioned
videos.

Graduate students
supported TLEF courses
as GRAs and worked
alongside course
instructors and in
affinity circles and in

This offered instructors the opportunity to be
affirmed in their identities and contribute ideas
within an affinity space.

Instructors were able to receive feedback about
course design as they were creating their
course syllabi and Canvas shells as they worked
with LDDI instructional designer (Jamilee
Baroud).

This significantly enhanced the five
undergraduate students’ understanding of
inclusive design and helped them build related
skills in applying digital technologies to increase
access to learning and enhance the experience
of diverse and all students. All five were
students in the RRED program who were
validated in their own lived experience.

Involvement in the TLEF project enhanced the
three GRAs’ (Caesar, Pak Lui, Kellaway)
experience as researchers, their understanding
of inclusive design, and helped one GRA build
related skills in applying digital technologies to
increase access to learning and enhance the




sharing circles gathering
feedback for course
redesign principles.
They were integral
members of the
research team with
RRED lead faculty and
the LDDI Instructional
Designer. All three
graduate students also
presented at national
and international
conferences including
WFATE 2023, CSSE 2024
and 2025, AERA 2024
and 2025.

experience of diverse and all students. An
additional 7 graduate students (Chi, Moore,
Anokwuru, Galvan Hernandez, Halton,
Donovan, Iskander) were part of the affinity
circles which offered them the opportunity to
be affirmed in their identities and contribute
ideas within an affinity space. For all of these
graduate students, they bring this knowledge,
skills, and experience into their teaching,
research, and service.

Focus Area

Curriculum (e.g.,
program
development/imple
mentation, learning
communities)

What we did

How this contributed toward enhancement of
teaching and learning for UBC students

We took existing
courses in the B.Ed.
program and redesigned
them for online learning
(EDUC 451, EPSE 317,
EPSE 310, EDCP 340,
EDUC 452).

We developed EDID-
oriented principles for
design with the RRED
cohort and applied
these design principles
to their courses.

The TLEF team, working
with faculty course
coordinators,
instructors, and
sessional instructors, we
collected and created

First, UBC Rural and Remote teacher candidates
benefited from online courses designed with
their input on accessible online course design,
use of interactive multi-modal learning
resources, and a consistent and predictable
Canvas course architecture. Data gathered from
students showed that courses were seen to be
progressively more responsive as their
feedback in sharing circles was implemented in
iterative course redesign from the beginning of
the TLEF process to the end.

Instructors benefited from collaborating with
our team (Baroud, Taylor, Schnellert,
undergraduate and graduate students) to
develop to rethink and redesign their courses




resources for topics in
their courses using
rural/remote education
examples.

We supported
instructors as they
planned and taught
these courses

as online courses with EDID and accessibility at
the fore

Student experience
outside the classroom
(e.g., wellbeing, social
inclusion)

As a cohort community,
we applied and
developed protocols
and practices to foster
social inclusion,
wellbeing, and sense of
belonging.

We integrated
Compassionate Systems
mindfulness and
systems thinking tools in
monthly RRED HUB
sessions with the
cohort, and in summer
courses from 2022-
2024,

Teacher candidates co-created a class profile to be
proactively shared with all instructors; we also
developed an emotional literacy charter that we
returned to when difficult conversation about social
issues resulted in emotional harm. Student reported
that this created a sense of community and taught
them about how to resolve conflict in small group
work, practicum, and their first months of teaching.

Student feedback indicated that this sustained focus
on Compassionate Systems throughout the 2-year
BEd program positively impacted their wellbeing,
sense of belonging as a community, and their
cultural wellbeing. In addition, students reported
that as future teachers they would take these tools
and the Compassionate Systems framework into
their work as K-12 teachers.

Indigenous-focused
curricula and ways of
knowing

We worked with an
Indigenous Circle who
taught the cohort in
person in the first
semester of the
program. They worked
with us throughout the
program as part of the
affinity and sharing
circles. Members of the
Indigenous Circle also
joined us to give
feedback to the
students at the end of
each term.

Efforts were made to
include Indigenous

Overwhelmingly, teacher candidates related that
their learning from the Indigenous Circle and EDUC
440 instructors who were part of the Circle,
impacted them deeply. They reported that their
understanding of First Peoples Principles of
Learning, Indigenous ways of knowing and being,
and Land-based learning strengthened throughout
the course of the program. Importantly, 20% of
students in the RRED program identified with
Indigenous ancestry. Strength-based approaches to
Indigeneity were foregrounded and many students
reported that their ability as teachers to ensure
Indigenous worldviews and perspectives were
included in their classrooms as practicing teachers
were enhanced.

Students were able to access Indigenous
perspectives in coursework - for example, we




voices and examples in
resource development.

created three films - Culturally Responsive Math

and Place-based Math Pedagogy and Circle
Pedagogy, that were used in the EDUC 440 and EDCP
340 Math course and referred to throughout the

program.

Diversity and inclusion in
teaching and learning
contexts

Critical theory, anti-
racist pedagogies, and
Indigenous ways of
knowing and being were
introduced in the first
semester of the
program and then
echoed throughout the
online semesters.

As previously
mentioned, the cohort
co-developed EDID-
oriented design
principles that were
applied to all courses
addressed in this grant.

We specifically re-
introduced disability
justice and critical
disability studies as
central to inclusive
education in EPSE 317
and developed two
related films to support
student learning

In their Pedagogical Stances each term over the
two-year BEd program, RRED students consistently
referenced how critical theory, anti-racist
pedagogies and EDID continued to inform their
teacher identity. One of the films created as part of
the TLEF illustrates the students’ voices as they
integrated this learning over time in their
Pedagogical Stance.

Students reported a sense of belonging and agency
in the cohort. Diverse identities were affirmed, and
the cohort was able to experience representation of
diverse identities in the course materials that were
created. As mentioned previously, we had shared
protocols such as the class profile and emotional
literacy charter and modeled how to use them —
these practices helped students repair relationships
after difficult conversations that surfaced ideological
differences.

Students were deeply impacted by learning about
disability and the medical, social and identity/rights-
based models. Students with disabilities reported
feeling affirmed in who they are as learners and
teachers. All students demonstrated increased
understanding of inclusion and inclusive design after
EPSE 317 and in their capstone presentations at the
end of the program.

Open educational
resources

As noted earlier,
students and faculty
from equity-deserving
communities and all
RREd students
contributed to
brainstormed principles
for EDID-oriented
course resources.

Undergraduate and
graduate students

These films/videos are available to all students in
these courses in the B.Ed Program (800+ students a
year) via the UBC Rural and Remote Education

YouTube channel and also on the
ruralteachers.ubc.ca website for any student and/or

practicing educator to access.

EDUC 440 | Indigenous Education in Canada

1. Circle Pedagogy
https://www.youtube.com/watch?v=8D8kUAhJWS80




funded by TLEF,
embedded films/videos
which were created for
use in EDUC 440, EPSE
317, EPSE 310, EPSE
340, EDUC 451, EDUC
452, and LLED 351.

EPSE 317 | Inclusive Education

2. Inclusion and Disability Justice
https://www.youtube.com/watch?v=tM2LJanWeOw
3. Inclusive Education: Student and Parent Voice in IEPs

https://www.youtube.com/watch?v=tM2LJanWeOw

EDCP 340 | Elementary Math Curriculum and Pedagogy

4. Place-based Math -
https://www.youtube.com/watch?v=tylknygaOe4

5. Math Pedagogy
https://www.youtube.com/watch?v=PQ1bi-Bmozk

6. Culturally Responsive Math
https://www.youtube.com/watch?v=zd7epi990t!

EDUC 450 | Inquiry |

7. Multi-age Teaching and Learning
https://www.youtube.com/watch?v=Pg1c0167YTg

8. Teacher Candidate Inquiry
https://www.youtube.com/watch?v=3Vzu5 3TyLM

EDUC 451 | Inquiry Il

9. Growing a Pedagogical Stance
https://www.youtube.com/watch?v=uTrwKBm3bfA
10. Teacher Identity

EDUC 452 | Inquiry IlI

11. The Capstone in Teacher Education
https://www.youtube.com/watch?v=6PBMK678hNO
12. Cultivating Cultures of Compassion, Wellbeing and

Belonging | Part | | Nisga’a
https://youtu.be/5yFR76BH1vY
13. Cultivating Cultures of Compassion, Wellbeing, and

Belonging | Part Il | Sunshine Coast
https://www.youtube.com/watch?v=_gvOanhNt U
14. Cultivating Cultures of Compassion, Wellbeing, and

Belonging | Part Il | Nechako Lakes
https://youtu.be/m-ffD6hfZi0

EPSE 310 | Assessment

15. Student Voice and Agency in Assessment

https://www.youtube.com/watch?v=ENxBskryMHE

16. Formative Assessment in Action
https://www.youtube.com/watch?v=t7L.SmTCagSc
17. The Power of Formative Assessment
https://www.youtube.com/watch?v=69uDAeM2TLU
18. Communicating Student Learning
https://www.youtube.com/watch?v=TpN4zLM7tKU
19. Self Regulated Learning in Assessment (Part 1)

20. Self Regulated Learning in Assessment (Part Il)
21. Self Regulated Learning in Assessment (Part Il1)
22. Self Regulated Learning in Assessment (Part V)
23. Self Regulated Learning in Assessment (Part V)




24. Self Regulated Learning in Assessment (Part VI)

LLED 350 | Classroom Discourses: Elementary Literacy
25. AFocus on Early Literacy | Part 1
https://www.youtube.com/watch?v=DQWPSH7WIly

M

26. Early Literacy | Part
https://www.youtube.com/watch?v=Nsp4 GNyba8

1.4. Team Members — Please fill in the following table and include students, undergraduate and/or

graduate, who participated in your project.

Name

Title/Affiliation

Responsibilities/Roles

Leyton Schnellert

Associate Professor, EDCP

Principal Investigator

Terry Taylor

RRED Program
Coordinator/Lecturer

Project Coordinator

Yvonne Dawydiak

Technology Coordinator, TEO

Project Coordinator

Jamilee Baroud

Learning Designer, LDDI

Design and Evaluation

Consultant
Amy Caesar PhD Student, EDCP Graduate Research Assistant
Nina Pak Lui PhD Student, UBCO CECSE Graduate Research Assistant

Bonny Lynn Donovan

PhD Student, UBCO CECSE/
RRED Instructor

Indigenous Circle

Jesse Halton

MEd Student, EDCP/RRED
Instructor

Indigenous Circle

Megan Read

PhD Student, UBCO CESCE

Indigenous Circle

Denise Flick

WKTEP Coordinator/RRED
Instructor

Indigenous Circle

Joaquin Munoz

Assistant Professor, EDCP

Indigenous Circle / Indigenous
Education Interview Questions

Andrea Kellaway

MA Student, SPED

Design Team, GRA

Carly Christensen

Assistant Professor of
Teaching, SPED

Disability Justice Circle /
Disability/Inclusion Interview
Questions

Karen Ragoonaden

Associate Dean, Teacher
Education

Racial Justice Circle / Belonging
Questionaire

Marianne McTavish

Professor, LLED

Former Associate Dean,
Teacher Education

Other Circle
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Harper Keenan Assistant Professor, EDCP SOGI Circle
Lee Iskander PhD Student, EDCP SOGI Circle
Shelley Moore Recent PhD Grad CCFI / RRED SOGI Circle

Instructor

Belinda Chi

PhD Student, EDCP

Racial Justice Circle

Joann Anokwuru

Recent PhD Grad, EDCP

Disability Justice Circle / Racial
Justice Circle

Nadia Galvan Hernandez

PhD Student, UBCO CESCE

Racial Justice Circle

Graham Setters

RRED Coordinator, TEO

Indigenous Circle

Tyler Kopp RRED Student TLEF accessibility support
Jayde Gabert RRED Student TLEF accessibility support
Robert Hill RRED Student TLEF accessibility support
Samantha Sinanan RRED Student TLEF accessibility support
Karolane Gelinault RRED Student TLEF accessibility support

1.5. Courses Reached — Please fill in the following table with past and current courses (e.g., HIST 101,

2017/2018) that have been reached by your project, including courses not included in your original

proposal (you may adapt this section to the context of your project as necessary).

Course Academic Year Contributions
EPSE 317 2022-2023; 2023-2024; Applied new RRED Canvas course template,
Inclusive Ed 2024-2025 Course redesign, developed course materials,
enhanced accessibility features, visual syllabus
EDCP 340 2022-2023; 2023-2024; Applied new RRED Canvas course template,
Math 2024-2025 Course redesign, developed course materials,
enhanced accessibility features
EDCP 310 2022-2023; 2023-2024; Applied new RRED Canvas course template
Assessment 2024-2025 Course redesign, developed course materials,
enhanced accessibility features, visual syllabus
EDUC 451 2022-2023; 2023-2024; Applied new RRED Canvas course template
Inquiry 11 2024-2025 Course redesign, developed course materials,
enhanced accessibility features, visual syllabus
EDUC 452 2022-2023; 2023-2024; Applied new RRED Canvas course template
Inquiry 11l 2024-2025 Course redesign, developed course materials,
enhanced accessibility features, visual syllabus
EDUC 450 2024-2025 Applied new RRED Canvas course template
Inquiry | Course redesign, developed course materials,
enhanced accessibility features, visual syllabus
EDCP 331 2024-2025 Applied new RRED Canvas course template
Social Studies
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LLED 350 2024-2025 e Applied new RRED Canvas course template,
Discourses developed course materials

LLED 353 2024-2025 e Applied new RRED Canvas course template
Additional

Language

LLED 351 2024-2025 e Applied new RRED Canvas course template,
Literacy developed course materials

EDST 401 2024-2025 e Applied new RRED Canvas course template
School and e Course redesign, enhanced accessibility features,
Society visual syllabus

EDUC 440 2024-2025 e Applied new RRED Canvas course template
Indigenous Course redesign, enhanced accessibility features,
Education in visual syllabus

Canada

ECDP 301 Art 2024-2025 e Applied new RRED Canvas course template
EDCP 308 2024-2025 e Applied new RRED Canvas course template
Music

ECDP 320 2024-2025 e Applied new RRED Canvas course template

PE

2. OUTPUTS AND/OR PRODUCTS

2.1. Please list project outputs and/or products (e.g., resources, infrastructure, new courses/programs).
Indicate a URL, if applicable.

Unified RRED hybrid program design principles https://tlef.ubc.ca/files/gravity forms/2-
a6c07b736618b6525f6a58c62ab401b8/2024/04/
2023-TLEF-LP1-EDUC-Schnellert-Poster-2024.png

Online Canvas course template used consistently across https://canvas.ubc.ca/courses/160941

courses/program with enhanced accessibility features

Visual syllabi developed for EPSE 317, EDUC 450, EDUC

451, EPSE 310 https://www.youtube.com/watch?v=x5hZhnGM
rQ
Course redesign https://tlef.ubc.ca/index.php?gf-

download=2025%2F05%2F2024-TLEF-LP2-EDUC-
Schnellert-Poster-2025.png&form-id=2&field-
id=45&hash=7692a45e6aa5a9eb36ee44d8b0c74
1e790fb5833f026419ac17a769e7515e98f
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Developed course materials (26 Films) https://www.youtube.com/channel/UCIrLQN3dV
RoiprnekJCDHBg

Equity, diversity, inclusion and decolonization were https://www.youtube.com/watch?v=zmnmTLQW

integrated throughout the teacher education program NQO

as seen in this conference presentation from AERA
2024, Philadelphia, PA.

Research findings show student co-created design
principles for Canvas course redesign.

2.2. Item(s) Not Met — Please list intended project outputs and/or products that were not completed and
the reason(s) for this.

EDST 403/404 application of new RRED Canvas Unfortunately, we were not able to work with the
course template, course redesign, enhanced instructor for these two 1-credit courses. The instructor
accessibility features, visual syllabus. was a sessional lecturer and at the time these courses

were taught, we were still finalizing the RRED course
template based on iterative feedback from the TCs.

We also did not make films for this course. However, as
can be seen on pages 9 and 10 of this report, our project
output far exceeded the number of films in our TLEF
proposal. In all we created 26 films versus 8 films
proposed to support student learning and instructor
teaching.

3. PROJECT IMPACT
3.1. Project Impact Areas — Please select all the areas where your project made an impact.

[J Student learning and knowledge

Student engagement and attitudes

Instructional team-satisfaction

[ Teaching practices

Student wellbeing, social inclusion

[J Awareness and capacity around strategic areas (Indigenous, equity and diversity)
[J Unit operations and processes

[ Other: [Indigeneity, Place, and Land-based Learning]
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3.2. Please provide details on each of the impact areas you selected in 3.1. — For example, explain in

which ways your teaching practices changed; how student wellbeing was impacted; how students

wellbeing benefited from your project, etc.

Project Impact

Data Summary

Data Themes

Areas

Student Our evaluation data clearly Thematic analysis of semi-structured interviews
engagement and showed how co-creation of with 11/24 students show that six main themes
attitudes design principles, and ongoing surfaced in student responses in answer to the

iteration of the RRED courses
with teacher candidate
involvement fostered student
engagement.

We measured impact through
semi-structured interviews
(December 2024 to January
2025) conducted with UBC
BREB ethics approval. Eleven of
twenty-four students
participated in this post-
program phase of the research.

Data from two of ten interview
questions is summarized and
demonstrates student
engagement through being
active co-creators (Q1) and
their attitudes as a result of an
EDID focus (Q9) in course
redesign and learning materials
(course readings, multimodal
resources, videos/films).

question:

Q1: Describe how you and/or others contributed
to the co-creation of the RRED program (e.g.,
TLEF process)?

1. Inclusion and student voice (8/11) -
student voice valued; having voice and
choice

2. Collaborative structures and processes
(8/11) - Affinity circles, sharing circles,
small groups, iterative design process

3. Feedback 7/11) - Lead faculty asking for
and actioning student feedback

4. Practical navigation (6/11) - Online
courses, Canvas, Zoom structures (for
increased student accessibility)

5. Responsive professors (5/11) - Figuring it
out together, responsive leadership,
emergence

6. Supportive community (4/11) - Open
communication, community, social
belonging

Six main themes also arose in response to this
interview question:

Q9: In what ways did the RRED program explore
and support equity, diversity, and inclusion?
1. Inclusive teaching strategies/UDL
(10/11) - UDL with relational emphasis
2. EDID embedded throughout the
program in all courses (8/11) - Core
value of the program
3. Inclusive community built from diverse
group of learners (6/11) - Including
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navigating conflict and growth
Strength-based pedagogy (6/11) -
Disability and indigeneity as social
identity

Rural access as an equity issue (5/11) —
Importance of hybrid and online for
educators in rural places

Indigeneity and Land-based learning
(4/11) - Rich Indigenous learning;
confidence embedding Indigeneity in K-
12

Instructional Team
Satisfaction

Anecdotal data from instructors
about course redesign was
gathered informally each term

Instructors whose courses were redesigned
reported that support from the student
TLEF redesign team members was
invaluable and helped strengthen their
courses in Canvas

Filled in gaps/needs in the existing courses
with multimodal resources created through
this project

Experience of working collaboratively in
course design countered a sense of
isolation (able to discuss strengths of
resources, needs, and merits of pedagogical
approaches)

Accessibility features including use of
screen reader-compliant text, alt-text
accessibility, posting resources, consistency
in course layout and structure, use of menu
bar, Canvas features, and ways to
streamline content for ease of access were
highlighted

Instructors were supported by the student
design principles which resulted in a
common RRED Canvas course template; it
helped students access courses and helped
instructors communicate and organize
content (eg: Zoom sidebar, Module set up,
use of accordion files to expand resources;
read/watch/listen structure for
multimodality

Instructors appreciated having rural
pedagogical examples for a rural and
remote-focused cohort

LDDI learning designer was instrumental in
bridging what was possible in redesign,
working alongside students on the TLEF
team, and propelling the project forward




15

Student wellbeing,
social inclusion

We measured impact of student
wellbeing and social inclusion in
an online survey (July 2024) in
which students reported their
sense of belonging, cultural
wellbeing, wellbeing, and
learning in Compassionate
Systems. Four open-ended
response questions were asked.

22/24 students in the cohort
consented to participate in this
end-of-program online survey
which was part of a larger
research study.

Thematic analysis of data collected showed how
students perceived their sense of belonging and
wellbeing were supported in the RRED BEd
program.

Four online survey questions were asked:

Q1. What steps do you believe that your
program is taking to promote safe, supportive,
and conducive environments for learning that
encourage a sense of belonging for students?

e Six themes were identified in answer to Q1 in
the online survey. Frequency of response is
reported in brackets following each theme:

1. Inclusivity, Diversity, Accessibility
Authentic Representation (14)

Respect (9)

Mindfulness (7)

Connections and Community (5)
Land-based learning and Decolonization
(3)

6. Compassion, emotions, and empathy (3)

LAk i

Q2. Please provide examples of how cultural
well-being is promoted in your teacher
education program

e  Four themes were identified in answer to Q2

in the online survey. Frequency of response is
reported in brackets following each theme:

1. Decolonization, anti-racist, Land-based,
and place-based pedagogy (14)

2. Respectful inclusion of diverse people
and perspectives (9)

3. Cultural well-being interwoven and
embodied by lead faculty and instructors
(5)

4. All voices are honoured (5)

Q3. As you think about this program and ways
of building well-being as an Education student,
what do you think the program has offered to
promote safe, supportive, and conducive
environments for learning that encourage well-
being for students?




16

e Six themes were identified in answer to Q3 in
the online survey. Frequency of response is
reported in brackets following each theme:

1. Community (6) and group work (3)

2. Accessibility and regular checkins with

lead faculty and instructors (8)

Student voice, agency, and choice (4)

Mindfulness and mental health (3)

5. Embrace diversity, empathy, and respect
(3)

6. Compassionate systems leadership (2)

AW

Q4. What are you learning about
Compassionate Systems that impacts you and
the work you will do as a teacher?

e  Four themes were identified in answer to Q4
in the online survey. Frequency of response is
reported in brackets following each theme:

1. Mindfulness and self-awareness promote
compassion (9)

2. Teacher wellbeing impacts stress contagion
with students (8)

3. Embrace diverse perspectives, empathy
and respect as teachers and for students (7)
4. Self, relational, and systems change (5)

Indigeneity, Place-
based learning and
Land-based learning

We measured impact through
semi-structured interviews
(December 2024 to January
2025) conducted with UBC
BREB ethics approval. Eleven of
twenty-four students consented
to participate in this post-
program research.

Question 4 specifically asked
students about how the integral
program foundations of
indigeneity, place-based and
Land-based learning were
experienced by students.

e Four themes were identified in answer to Q4

Both thematic analysis of the data in response to
Q4 and in vivo quotes demonstrate the impact of
this aspect of learning in the RRED program
design, online course redesign and learning
materials created.

Q4. How would you describe your learning related
to Indigenous Education and/or Land/place-
related education?

in the semi-structured interviews. Frequency
of response is reported in brackets following
each theme:

1. Indigenous pedagogy centered in all
aspects of the program (9)

2. First Peoples Principles of Learning
foundational to the program (8)

3. Confidence to teach Indigenous ways of
knowing and being (6)

4. Exploration of diverse aspects of
Indigenous identity (6)
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In vivo quotes also demonstrate the important
learning for students:

“...having a diversity of Indigenous peoples in the
program and throughout the teaching team,
really opens your eyes to the diversity and
understanding that you can have, not just a
singular nation level, but as a wholesome what it
means to be First Nations in Canada”

“It was intertwined through every piece of what
we did, no matter what the course was. Which is
the goal with education is to have Indigenous
education present alongside as that two-eyed
seeing piece.”

“the land and place-based knowledge piece was
super enriching, that was such an amazing
experience the first summer, and through this
process | feel like | gained definitely a deeper
understanding of the importance of teaching
with respect, care and cultural sensitivity”

“One of the most valuable lessons that | learned
was the importance of approaching Indigenous
studies, just with an open heart and an open
mind and recognizing that, these teachings are
integral to identities and Indigenous people.”

“the education and the land-based learning that
we did in the program really helped foster what |
took into the classroom”

3.3. How do you know that the impacts listed in 3.1/3.2 occurred? — Describe how you evaluated
changes/impacts (e.g., collected survey data, conducted focus groups/interviews, learning analytics,
etc.) and what was learned about your project from the evaluation. You are encouraged to include
graphical representations of data and/or scenarios or quotes to represent and illustrate key themes.

We collected data in a variety of ways. We held affinity and sharing circles throughout the
program to garner student output related to the objectives of the TLEF. The data from the
affinity and sharing circles were used to develop design principles which were then used to
offer feedback on iterative course and resource development throughout the program.

At the end of the program, an online survey focused on belonging, well-being, and cultural
well-being was completed by the cohort. 22/24 teacher candidates consented to have their
data analyzed.
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After the conclusion of the program, teacher candidates were invited to participate in semi-
structured interviews. Although 15 students expressed interest, due to busy schedules as
new teachers, 11/24 teacher candidates were interviewed.

The evaluation and research design was approved through UBC ethics. Teacher candidates
also created pedagogical stance portfolios at the end of each team which offered insight into
their learning.

Data was summarized in 3.2 in a narrative format. Data visualizations were created and presented at various
conferences. An example of one of our conference presentations on the TLEF research can be seen in this
conference presentation from AERA 2024, Philadelphia, PA. Where we overview the research process and how we
arrived a co-created design principles: https://www.youtube.com/watch?v=zmnmTLQWNQQ. We also presented

how feedback from students related to hybrid course, resources we created through the TLEF, and the LMS was
applied collected, analyzed, and applied at CSSE 2025 in Toronto, Ontario. This presentation can be seen on our
RRED YouTube channel at https://www.youtube.com/watch?v=JAOHHmbI3vk.

4. TEACHING PRACTICES — Please indicate if your teaching practices or those of others have changed as a
result of your project. If so, in what ways. Do you see these changes as sustainable over time? Why or why
not?

We did not interview instructors regarding change in their teaching practices. One major development for all of us
is that we had only taught online during COVID-19 and so our online teaching was “emergency” online teaching
versus planful online and/or hybrid teaching.

We have all built our capacity to design more accessible, engaging, and equity-oriented online and/or hybrid courses.
We also learned how to work more meaningfully with UBC Learning Design and Digital Innovation (LDDI) designers.
These pedagogical changes were applied in cohort one (2022-2024) and have been sustained in cohort two (2024-
2026) and we foresee them being sustainable over time.

5. PROJECT SUSTAINMENT — Please describe the sustainment strategy for the project components. How will
this be sustained and potentially expanded (e.g., over the next five years). What challenges do you foresee
for project sustainment?

We continue to work with LDDI around consistent course design using the RRED Canvas template and then
populating each course. This common course template increases ease of navigation for teacher candidates. As we
teach the second iteration of RRED courses, we have been able to refine desigh components in courses and bring
more instructors on board using the common template and enhanced accessibility and multimodality. We were not
able to work with the EDST 403/404 instructor and courses, and so this is a priority for cohort two.

The support and the success of this TLEF project has generated good will at the government level with another
university’s hybrid Rural and Remote Program’s approval (VIU). We are presenting to the BC College of Teachers
(BCCT) and Teacher Regulation Board with a proposal that we put the 3rd summer semester’s courses fully online.
This will allow us to increase access to these courses and decrease the cost of the program for students (a minimum
of $3000 in travel and accommodation).

The successful partnership for the EPSE 317 course revision through the TLEF has resulted in a new SoTL grant for
EPSE 310 revisioning, and an equity and diversity grant funded by UBC’s Strategic Equity and Anti-Racism (StEAR)
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Enhancement Fund related to UBC Faculty of Education’s new Inclusion through Disability Justice Bachelor of
Education Cohort.

In addition, sharing the success of using the consistent RRED course template, enhanced Canvas accessibility
features, and multimodal resources with the Faculty of Education’s Accessibility Working Group has also ignited
interest in growing this work beyond RRED. The RRED TLEF has begun collaboration between the Teacher Education
Office and Faculty of Education Departments regarding sharing practices, designing with EDIDA at the fore, and
developing online platforms with increased hybrid and asynchronous teaching.

7. DISSEMINATION — Please provide a list of scholarly activities (e.g., publications, presentations, invited talks,
etc.) in which you or anyone from your team have shared information regarding this project. Be sure to
include author names, presentation title, date, and presentation forum (e.g., journal, conference name,
event). These will be included on the TLEF scholarly output page.
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